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Magic Bus works with children and young people living in poverty in India. Through our Childhood-to-
Livelihood approach, we equip young people with skills and knowledge they need to grow up and move 
out of poverty. Children on the programme complete schooling, and go on to enroll in vocational 
institutes or colleges. They successfully fend off destabilizers such as child marriage and child labour 
and become first-generation “salary earners”. We work with support structures: parents, community, 
and local institutions, to ensure results in social, emotional, and economic well-being for all young 
people living in that area. Our Community Connect approach mobilizes the entire ecosystem available 
to the child or youth to create transformational change in their lives. 
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Project Abstract 
The goal of the Magic Bus integrated education program is to enable first generation adolescent learners 
from underprivileged households to complete their secondary education. This will ensure that these 
young people have a high probability of completing graduation or vocational skill development and 
thereon moving into sustainable employment, thus moving themselves and their family out of poverty. 
 
Two in three adolescents will be not prepared for the workplace at age 18, given school completion and 

employability rates. As first generation learners, they need extra support inside and outside the 

classroom. This project builds life and employability skills among adolescents to enable the transition 

from school to work. Further the project builds an enabling environment by aligning key influencing 

actors to make the whole system work for the adolescent to pursue their education.  

On the academic front adolescents will be supported with academics by encouraging peer learning, which 

is known to result in cognitive and social gains in both the high performing mentors and low performing 

mentees. Joyful learning will be introduced in the schools through use of frugal but engaging kits to 

simplify concepts in Language, Mathematics and Science and make learning fun.  

The proposed project will be implemented across Government schools in mutually selected locations and 

will reach out to adolescents from Grade 6th to Grade 10th.  

Innovation of the approach lies in the fact that it commits to adolescents through the journey from 

childhood to livelihood, leveraging mentors (from communities similar to theirs) and a Sport for 

Development approach. The solution is tailored to different stages in this journey, bringing the skills focus 

into education and making it more relevant for the onward journey to employment. Thirdly the focus is 

on capacitating ecosystems to work as pressure groups to ensure all children are in school, making the 

programme sustainable in the long run.  
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Problem Statement 
As 253 million adolescents1 in our country cross the threshold from childhood into livelihood, it is 
estimated that one third of them will have a higher secondary qualification.2 Of these, only two in five will 
have the soft skills necessary for employment.3  

For girls and women this challenge is compounded by gender norms that restrict their participation in 
public spaces, especially after they attain puberty and are also manifest in the continued high number of 
early marriages and teen pregnancies.4  

53% of rural children in Class VIII are unable to read easy sentences in English, and 44% of them are unable 
to perform simple division sums.5 

This has an implication on progression to secondary school. Even among those who do progress to higher 
education, there is an employability crisis.  

Goal for Adolescents 
Enabling adolescents in selected districts to complete secondary education with high levels of life and 
employability skills. 

Outcomes Committed 
Adolescents in the program will demonstrate: 

I. Improved Life skills 
 Improved perceived self-efficacy (self-belief) 
 Improved resilience 
 Improved aspirations (education, livelihood) 

II. Improved interest in learning 
 Improved school enrolment 
 Improved retention and grade progression (preventing drop-outs between 

grades) 
 Improved school regularity 

III. Improved awareness of career options and pathways 

 Improved % adolescents in higher secondary education (at the end of the 

intervention as per age appropriateness i.e., those in Grade 10) 

 Improved % adolescents who have a career plan (at the end of the intervention 

as per age appropriateness i.e., those in Grade 10) 

 
IV. Improved awareness of Sexual and Reproductive health and practice 

 Improvement attendance in the schools of the adolescent girls for all days of the 
month  

                                                           
1 Census 2011. Adolescents are defined as those aged 10-19 
2 Secondary Education Flash Statistics 2014-15 DISE. 
3 India Skills Report 2016, p. 21. 5.2 lakh students whose scores were assessed took the Wheebox Employability 
Skill Test. Those who score above 60% are considered employable. Students are assessed on numerical ability, 
linguistic skills, learning agility, interpersonal skills and adaptability and other skills. 
4 Parsons, J., Edmeades, J., Kes, A., Petroni, S., Sexton, M., & Wodon, Q. (2015) Economic impacts of child marriage: 
A review of the literature. The Review of Faith & International Affairs, 13(3), 12-22 
5 The Annual Survey of Education Report, 2014 
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V. Improved parental support for adolescent aspirations (particularly for education and 
livelihood)  

VI. Activated School Management Committees convening regular meetings and taking 
actions to enable improved education  

VII. Formation of Community based collectives driving the education agenda in their 
respective communities  

Solution Proposed and Programme Framework 
The solution proposed focuses on equipping adolescents with the necessary skills and capacitating the 
ecosystem to provide an enabling environment for the adolescent to be able to pursue their goals.  While 
lifeskills and employability skills will contribute to the future readiness of the adolescent, the academic 
support will enable the adolescent to derive joy in learning and develop study habits. Sustainability is built 
by rooting the model in community ownership and system support. 

 

 

 
 

 

 

 

 

 

 

Programme Framework: Multi layered intervention that equips the adolescents with the 
relevant skills and creates an enabling environment in the community that fosters school 

participation 
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Programme Description  

Module 1: Lifeskills Education 
Life Skills education module covers core skills recognized by 
the World Bank as being foundational to move out of 
poverty – Self-Efficacy, Resilience and Aspiration.  
 
As per Social cognitive theory self-efficacy is the belief that 
one can perform different tasks to achieve desired 
outcome. An individual with high level of self-efficacy has a 
tendency to conceptualize problems as a challenge and trust his/her own abilities. A person with 
low self-efficacy has a tendency to conceptualize problems as a threat and experience anxiety. 
 
Self-efficacy helps an individual to develop and face challenging goals in life. According to 
Bandura, self-efficacy is "the belief in one’s capabilities to organize and execute the courses of 
action required to manage prospective situations.” 
 
As per Michael Ungar “Resilience is both the capacity of individuals to navigate their way to the 
psychological, social, cultural, and physical resources that sustain their well-being, and their capacity 

individually and collectively to negotiate for these resources to be provided in culturally meaningful ways.”  
 
Basis these skills, the curriculum works in later years, to develop the four core employability skills that are 
seen as critical for the 21st century viz. Problem Solving, Communication, Team Work and Learning to 
Learn.6 
 
Key features: 

1. Using activity based curriculum to engage with adolescents aged 12 and above (Grade 6th onwards), 

including and especially girls 

2. A curriculum with 30 sessions/ year/ age group or class, with activities and detailed de-briefs 

3. 5 especially designed application touch points that ensure practice of skills learned during sessions 

4. A strong foundation in experiential learning, with a focus on foundational life skills i.e. Managing the 

Self, Communication, Problem Solving, Team Work 

5. Physical Education (PE) period in schools is leveraged for delivery of the module, with permission from 

the authorities. 

 

 
 

                                                           
6 Enhancing youth employability: What?  Why? and How? Guide to core work skills / Laura Brewer ; International Labour Office, 
Skills and Employability Department. - Geneva: ILO, 2013. 

 
Other things being equal, those 
individuals with higher self-belief and 
resilience, tend to have higher 
aspirations and have higher 
probabilities of moving out of poverty.  
 
Source: Moving out of Poverty, 2007 
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Module 2: Academic Support 
Teachers in Government schools are often 
burdened with multiple duties including non-
academic tasks, leaving the children to fend 
for themselves. Further, being first generation 
learners, adolescents do not have support for 
learning at home or even a learning 
environment. 

In order to support adolescents, Community 
Learning Centres will be set up to provide 
adolescents with learning spaces, outside of 
school. 

Peer learning will be encouraged at the centre 
as it is a very effective tool for creating 
confidence amongst children in learning 
spaces as the slow learners are supported by their more capable peers.  

There is sufficient research that documents the benefits of peer learning as a supplement to traditional 
instruction. Peer learning has been used across academic subjects, and has been found to result in 
improvement in academic achievement for a diversity of learners8. Common components of peer learning 
programs facilitate both cognitive and social gains in both higher-performing mentors and low-performing 
mentees in an individualized and positive way. 

Community learning centres will be set up as spaces for joyful learning. Learning by doing will be 
encouraged through use of frugal teaching learning material to simplify language, numeracy and science 
concepts in a non-threatening and inclusive environment. The objective is to build interest in learning by 
making it a joyful and engaging process. 

Key Features: 

1. Community Learning Centres set up through community participation to build a learning 

environment outside the school. 

2. Peer Learning and Joyful learning will be the two principles guiding the learning activities at the 

centre. 

3. Weekly module, conducted before and after school hours.  

4. School holidays will be utilized to conduct learning camps 

5. These spaces will provide a platform for corporate employees/community stakeholders to 

volunteer their time. 

 

                                                           
7 Peer Tutoring as a Strategy to Promote Academic Success’; N.Michelle; Duke University; 2013 
8 ‘Peer Tutoring as a Strategy to Promote Academic Success’; N.Michelle; Duke University; 2013 

 
Academic and Cognitive Gains through Peer Learning   

 Positively affects mathematics performance 

 Improves reading achievement for students of all levels  

 Accommodates diverse students within a classroom  

 Promotes higher-order thinking 

Social and Behavioral Gains through Peer Learning   

 Results in positive effects on social, self-concept, and 
behavioral outcomes  

 Increases students’ sense of control and responsibility for 
their academic achievement   

Source: ‘Peer tutoring as a Strategy to Promote Academic Success’, 
Duke University7 
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Module 3: Work Readiness 
The objective of the Work Readiness module is to enable 
adolescents to have a clear understanding of their career 
choices, equip them with core employability skills so that they 
transition smoothly from the world of education to the world 
of work. Further the adolescents undergo workshops on 
financial literacy and sexual and reproductive health. 
 
A large number of adolescents drop out as they transition 
from Upper Primary to Secondary school.  This adversely 
affects their education attainment and as a result their 
livelihood attainment. Hence building on the Lifeskills 
Education Programme, the Work Readiness Programme 
supports the adolescents during this preparatory phase and 
equips them with skills that are needed for meeting the 
challenges that lie ahead.  
 
ILO recommended skills of Communication, Team Work, 
Problem Solving, Learning to Learn and Managing Self are 
developed through activity based sessions with work as the 
context.  These sessions on employability skills enable the 
participants with comprehensive professional behavioural 
skills, as well as the skills they need to ensure better job 

opportunities.  

 
Key Features: 

1. Activity based curriculum and focus on life skills in 20 sessions/ year for Grade 9 and 10/ age 15 and 

16 

2. Workshops on Sexual and Reproductive Health Rights and Financial Literacy;  

3. Career Guidance Workshops: Career pathways are discussed  

4. Guest lectures on stress and time management (with a focus on the secondary school exams) 

 

Module 4: Community Connect 
Magic Bus understands that social change is a complex process, and requires engagement at multiple 
levels. Learning from Urie Bronfenbrenner’s Ecosystemic Model, it recognizes that the primary 
stakeholders – adolescents and youth – exist in a context. Therefore, to enable real change in their lives, 
it is imperative that we engage with each of the contexts, building them up as supportive systems in which 
development is facilitated. 
 

 
The ILO defines employability skills as: 
… the skills, knowledge and 
competencies that enhance a 
worker’s ability to secure and retain a 
job, progress at work and cope with 
change, secure another job if he/she 
so wishes or has been laid off and 
enter more easily into the labour 
market at different periods of the life 
cycle. Individuals are most employable 
when they have broad-based 
education and training, basic and 
portable high-level skills, including 
teamwork, problem solving, 
information and communications 
technology (ICT) and communication 
and language skills. This combination 
of skills enables them to adapt to 
changes in the world of work.  
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Magic Bus engages with the community with the objective of mobilizing community stakeholders to 
contribute proactively for improving access and quality of education. The programme focuses on strategic 
engagement with parents, guardians, School Management Committees,  Teachers, Head Masters and 
Education authorities with a view to make them more aware of their roles and responsibilities, more 
sensitive to the needs of children and more responsible towards creating an enabling and supportive 
environment for education. 

 

Parents 
Structured engagement with parents focuses on strengthening parent-child communication and parental 
support for school participation. The engagement will entail Parents workshops/sessions, home visits and 
parent-child events to build awareness and influence mindsets. The objective will be to make the parents 
understand the importance of education and the role they need to play in helping their children achieve 
their goals.  

 
Activities Description Frequency 

Sessions Structured sessions for building capacity of 
parents using the Parents curriculum and SBCC 
material 
Objective is to increase parental support for the 
education and livelihood choices made by the 
children 
 

 6 sessions in a year per staff 
 Min. 10 parents per session 

 

Home Visits Door to door visits in the community to know and 
build rapport with each of the beneficiaries and 
their families 
 
Home visits will also focus on children who are 
irregular in school and/ or require additional 
support to help them overcome the barriers 
 

 If Child is absent for more than 
3 MB sessions, s/he qualifies for 
Home Visit 

 Q1: 50% coverage at least once 
(3-4 household everyday) 

 Q2: 50 % coverage at least once 

Parents SMCs & PRIs 
Govt. 

Officials 

Teachers & 
Head Masters 

Collectives 

Community Connect Pillars 
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Promotion of education corner in the homes  
 

 Q3 & Q4:  Focused Home visits 
(Children at risk of dropout or in 
need of learning support) 

 

Events Events are organized to engage with larger 
groups especially parents who do not come for 
the sessions. 
 
Thematic Events marked with the Hallmark 
holidays (International women’s day, Children’s 
day, Yoga day,  etc…) 
 

 4 Events per quarter  

 

School Management Committees  

Section 21 of the Right to Education (RTE) Act 2009 in India mandates the formation of School 

Management Committees (SMCs), which are elected bodies at the school level that monitor functioning 

and oversee the utilisation of grants. Recognising that local communities have the greatest motivation for 

improving school quality, SMCs are elected bodies intended to shift the locus of control, for holding 

schools accountable, to the community. They consist of 

representatives of the local authority, parents or guardians of 

students, and the principal and teachers of the school. 

 
As part of a Community Connect Toolkit Magic Bus has 
developed innovative content to make SMCs aware of their 
roles and responsibilities and capacitate them to demand 
greater accountability for quality of education from school.  

 

Activities Description Frequency 

SMC Meetings MB Team will attend SMC Meetings with the 
purpose of activating and strengthening the 
bodies.  

 As many as possible 
 Min. 2Meetings in a year 

Capacity Building 
Workshops for SMC 
Members  

Capacity Building Workshops to orient the SMC 
on their roles and responsibilities 

 4 Workshops in a year from Year 
2 
 

 

 

Community Based Collectives 
Promoting community leadership is 
critical from a sustainability 
perspective and the idea is to create 
custodians within the community 

 
Enduring development comes from project strategies that create 
‘social scaffolding’ in the form of organizations:  
 

It would be impossible for RTE as well as 

SSA to succeed without people’s 

support and ownership. 

- SSA Framework for Implementation 

based on the Rights of Children to Free 

and Compulsory Education Act, 2009 
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who will drive the education 
agenda in the village even after 
Magic Bus has phased out from the 
community. Focus would be 
formation of collectives who will 
then be capacitated to take the 
agenda forward in ensuring no child is outside the ambit of education and no child marriage takes place 
in their village.  

Led by youth leaders from the community (Community Coordinators) the collectives will comprise of 
youth, parents and other key influencers. Teachers will be assigned as mentors to the collective.  The 
collectives will be formed at village level and will act as interface between community, parents, 
educational institutions and children 

Collectives will take up the education agenda in their villages and shall provide support services to School 
Management Committees and Bal-Sabhas in performing their statutory duties.  

Activities Description Frequency 

Parents/Mothers 
Collective 

Formation of Parents/Mothers Collective with the 
purpose of creating mission oriented groups who will 
work as custodians of school participation, other than 
Magic Bus and will continue to drive the agenda after 
Magic Bus’s exit.  
 
Parents Collective will work as a pressure group to 
solve challenges faced by the village. 
 
Parents Collective, being a body of active parents will 
also aid in mobilizing other parents  

 From Year 2 Onwards 
 1 collective per village 

 

Youth Clubs Formation of Youth Collectives with the purpose of 
creating mission oriented groups who will work as 
custodians of school participation, other than Magic 
Bus and will continue to drive the agenda after Magic 
Bus’s exit.  
 
Youth Collective will work as a pressure group to 
solve challenges faced by the village. 
 
Youth Collective will aid in mobilization of various 
stakeholders for the Community Connect activities 

 From Year 2 Onwards 
 1 collective per village 

 

Bal Cabinet in 
Schools 

Bal Cabinet is a body instituted by the RTE.  Child 
Cabinets play a major role in involving the students in 
day to day school activities and create a sense of 
responsibility and leadership among them. Focus 
would be on activating the child cabinets by orienting 
them on their roles and responsibilities and enabling 

 From Year 2 Onwards 
 1 Bal Cabinet per school 
 

                                                           
9 Cernea, M. (1993a) ‘The Sociologist’s Approach To Sustainable Development’, Finance & Development, 

vol. 30, no. 4 (December), pp. 11-13.  

 

…the basic causes of non-sustainability [are] the neglect of sociological 
factors in project design and the lack of supportive institutions…all 
projects that proved to be sustainable undertook from the outset 
purposive institution building 
 
Source: ‘The Sociologist’s Approach To Sustainable Development’9 
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them to take greater ownership and leadership for 
their schools. 
 

 

 

Teachers and Head Masters 
Since Teachers and Head Masters are the custodians for the learning environment, Magic Bus will work 

very closely with them. The program will commence with an orientation workshop for the Head Masters 

and Teachers on the program. The orientation will comprise of an activity based sessions, to provide a 

real time experience of a Magic Bus session and help them understand the kind of work that Magic Bus 

would be undertaking with the children of their schools. The session will also entail clarifying the roles 

and responsibilities of the different stakeholders and the expected support from the schools.  Physical 

Education (PE) period in the schools will be utilized for the Magic Bus Life Skills and Employability sessions 

with the adolescents and the scheduling of the sessions will be done post the session. 

Activities Description Frequency 

Teachers’ / Head 
Masters Training 

Orientation Workshop would be organized at the 
commencement of the project to develop an 
understanding of the project,  setting the 
expectations, roles and responsibilities and 
support required from School authorities  
 
Teachers’ Training will be organized as per need 
of the project 

 Start of the Project (once school 
permission is procured) 

 Once a Year 

Meeting with 
Teachers 

Regular meetings will be organized with the 
Teachers to update them on the progress being 
made in the project, to seek support for specific 
activities or children requiring special support 

 Once a Quarter 

 

Government 
The success of this program lies in creating a sustainable model which the government is able to continue 

even when implementing agencies exit the program. Therefore, it is proposed that all program tasks be 

completed in close coordination with the government machinery. 

The programme works in tandem with the Education system and supports the system with school 

enrollment, regularity, retention and completion. The Government’s involvement in the program is 

ensured through a formal Memorandum of Understanding (MoU) with the government. The MoU creates 

an accountability framework for working towards the goal of making the program successful. 

Activities Description Frequency 

Meetings with block and 
district level officials  

Liasoning with Government 
departments at block and district level 
to elicit support for the programme  

 Once a quarter(ZP CEO, DC 
Level) 

 Once a month (DEO, ADPC, BEO 
level) 

Programme Visits Organize visits to the programme 
intervention locations. Recommended 

 Once a year 
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to have a gallery walk at the visit site to 
give a 360 degree view of the 
programme 

 

Programme Grid 
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Geographical Spread and Coverage 
To be mutually decided with the Funder. 

Learning Process 
Magic Bus understands that learning happens best when learners are encouraged to construct 
their own learning. The programme is based on five key pillars: 
 

 Fun: Sessions must be fun so that adolescents are deeply engaged and want to relive the 
experience  

 Safe Environment: Adolescents, especially girls must operate in a safe environment where 
they feel accepted and can engage without fear or insecurity 

 Participatory: Activities must be designed to ensure participation of every child 
 Experiential Learning: As far as possible the adolescents must learn by doing themselves 

rather than being told what to do 
 Mentoring: Role modelling and mentoring by mentors whom the adolescents relate and 

look up to 
 

Based on the pillars mentioned above, Magic Bus uses sports and activities to bring about 
learning and behavior change in its target groups i.e., adolescent girls and boys. 

Sports for Development as a tool for engagement with adolescents helps learning in the following 
ways: 

 Target groups i.e., adolescents and youth, get to do what they love doing – Play! 
 Learning is fun and the audience is willing to learn 
 Sport ensures regularity of their presence which in turn ensures a decent frequency of 

exposure to messages 
 Sports ensures engagement over a long period of time, even years, without drop in 

interest. This perhaps is the most important ingredient for ensuring lasting behavior 
change. 

 Close proximity between mentor and mentee means that behavior changes can be 
observed and guided 

 Through participation in sport, young people learn about the importance of key values 
such as honesty, teamwork, fair play, respect for themselves and others, and adherence 
to rules. 

 Sports also provide a forum for young people to learn how to deal with competition and 
how to cope with both winning and losing. Sport-based programmes have been shown to 
improve the learning performance of young people, encouraging school attendance and 
a desire to succeed academically.  

Log Frame 
Input Outputs Outcomes 

Human Resources:  
Hiring of Team for the 
project  

X no. of resources hired 
X no. of resources trained 
X no. of CCs identified 

Programme Efficacy: 

 Attrition rates of staff 
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Training of Team 
Identification of Community 
Coordinators 
Training of Community 
Coordinators 

X no. of CCs trained 
X no. of CCs retained 

 Attrition rates of 
Community Coordinators 

Curriculum & Training: Life 
skills and Work Readiness 
sessions for each year (12-
16 years) with adolescents 
using the Sport for 
Development Approach 
 
Training and Mentoring of 
Community Coordinators  
 
2 Sexual and Reproductive 
Health workshops per year 
for 14-16 year olds 
 
Career Awareness 
Workshops for 9th and 10th 
Graders 

 House listing of adolescents to 
identify those vulnerable to 
dropping out 

 Follow ups and mentoring of 
adolescents who are 
identified as vulnerable to 
dropping out 

 30 Life skills S4D sessions with 
each group of adolescents 
(Grade 6th to 8th) and 20 
Sessions for Grade 9th to 10th. 

 70% of surveyed sessions rate 
as ‘Good’ on the Sessions 
Quality Monitoring 
Parameters 

 

Improved School Participation 

 % adolescents enrolled in 
schools 

 % adolescents enrolled in 
each class (by age) 

 % adolescents who drop out 
each year 

 % adolescents who progress 
to higher grades 

 
Improved Life Skills 

 % of adolescents who report 
improved perceived self-
efficacy 

 % of adolescents who report 
improved resilience 

 % adolescents who 
demonstrate roles and 
behaviours that challenge 
gender stereotypes 
 

Improved Awareness on Child 
Marriage 

 % adolescents aware of the 
legal age of marriage 

 % adolescent girls aware of at 
least 2 negative 
consequences of early 
marriage 

 
Improved Awareness on Career 
Options 

 Adolescents are in higher 

secondary education (at the 

end of the intervention as per 

age appropriateness i.e. those 

in Grade 10) 

 Adolescents have a career 

plan (at the end of the 

intervention as per age 
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appropriateness i.e. those in 

Grade 10) 

Identification of Volunteers 
for providing academic 
support to Adolescents 
 
Identification of Community 
Learning Spaces 
 
Formation of peer groups 

1 hour of peer supported study 
time in 60% Community Learning 
Centres for two days a week 

Improved interest in studies 

  

Guidelines for formation of 
collectives 

Identification of 40% CCs who can 
lead a group of peers and others 
beyond MB intervention  

No. of collectives formed by the 
end of the intervention 
 
No. of adolescent-centred actions 
taken by the collectives by the 
end of the intervention 

Session Guidelines for 
parental interaction 

6 parents’ sessions each year 
 
1 event per quarter  
 
 

Improved parental support for 
adolescent girls’ aspirations 

 % parents who report 
that they will support 
girls’ aspirations 
(education and 
livelihood) 

SBCC material to build 
awareness on roles and 
responsibilities of SMC 
members 
 
Training material: 1 SMC 
Training per SMC per 
quarter 

1 SMC training per SMC per 
quarter 
 
 

Active SMCs 
 

 No. of meetings held per 
SMC per year 

 % of SMC members 
attended 50% SMC 
meetings 

Sustainability  
 Community institutions will be capacitated to propel the education agenda in the intervention 

areas allowing program phase-out and sustenance of impact 

 Building a cadre of youth leaders as role models and change agents from intervention villages who 

will go on to lead community based collectives 

 Activation of bodies such as SMCs and Bal Sabhas for school governance 

 Partnership with District Education Authority and evidence based advocacy for scaling to other 

blocks/district. 

Visibility 
 Co-branding on Staff Uniform, Life Skills Kits, Community Connect Kits and Curriculum 

 Quarterly Social Media Posts 
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 Acknowledgment on Annual Report and Website 

 Employee Volunteering opportunities  

 

 


